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Problem statement. In the modern world,
proficiency in English is not merely an advan-
tage but a necessity, especially for those striv-
ing to develop business and economic coop-
eration at the international level. English has
become a universal means of communication
in business, science, technology and innova-
tion, providing access to global markets, part-
nerships, and new opportunities. Knowledge
of the language enables businessmen to con-
duct negotiations effectively, conclude con-
tracts, participate in international conferences
as well as understand global trends. Today,
learning English is a strategic investment in
one’s professional success and in a company’s
competitiveness on the global stage.

At the national level in Ukraine, conside-
rable attention is paid to the study of foreign
languages, primarily English as the lan-
guage of international communication.
However, despite the increased emphasis on
the necessity of language training for future

specialists, Ukraine currently lags behind
many European countries in terms of Eng-
lish proficiency. According to the EF Eng-
lish Proficiency Index 2025, Ukraine ranked
45th out of 123 countries that participated
in the survey and testing, remaining for sev-
eral consecutive years among countries with
a moderate proficiency level. The analy-
sis indicates that the country’s performance
has worsened compared to the previous
year, when Ukraine held the 40th position.
The country continues to demonstrate lower
results than all of its neighboring states.
Slovakia (10th place), Romania (11th), and
Poland (15th) are classified as countries with
very high English proficiency level; Hun-
gary (22nd) and the Czech Republic (23rd)
are considered countries with high profi-
ciency; Belarus (41st) and Moldova (43rd)
share the same moderate proficiency level
as Ukraine but occupy higher positions in
the ranking (EF Education First, 2025).
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Addressing the issue of improving
the population’s foreign language com-
petence at the current stage of the coun-
try’s socio-economic development remains
highly relevant, as the significant growth of
interest in foreign language expertise, rein-
forced by rapid globalization, informatiza-
tion, and digitalization of all spheres of life,
is becoming a national educational vector.
One of the main concerns for most foreign
language teachers is the search for effec-
tive tools, approaches, methods, and tech-
niques that would enable learners to achieve
an adequate level of foreign language pro-
ficiency. In this context, students’ commu-
nicative competence, particularly in speak-
ing, is regarded as one of the most important
skills, since the ability to express one’s own
thoughts and organize ideas into a coherent
verbal structure is considered the ultimate
goal of the entire language learning process.

Analysis of current research. In order to
overcome the discrepancy between contem-
porary demands for improving graduates’
foreign language competence and the actual
capacities of university teachers and higher
educational institutions, it is worthwhile to
examine international experience in imple-
menting the so-called CLIL (Content and
Language Integrated Learning) approach,
which involves studying a professional sub-
ject (or any other discipline) through a for-
eign language (Podoliak, 2024).

The term Content and Language Inte-
grated Learning (CLIL) was introduced by
D. Marsh in 1994 within the European con-
text to describe and further develop effec-
tive practices in various types of educa-
tional environments where instruction takes
place in an additional language. According
to D. Marsh, CLIL refers to educational set-
tings in which a subject or its thematic parts
are taught in a foreign language with a dual
objective: mastering the subject content and
simultaneously learning the language (Marsh,
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2002). One of the most widely cited defi-
nitions today describes CLIL as a didactic
methodology that enables learners to develop
foreign language linguistic and communica-
tive competences within the same educational
context in which they acquire general know-
ledge and skills (Rudnik, 2013, p. 63).

This method integrates subject and lan-
guage learning and is defined by D. Coyle,
P. Hood, and D. Marsh as a dual-focused
educational approach in which an addi-
tional language is used simultaneously for
learning both content and language. In other
words, during the teaching and learning
process, attention is focused not only on
the content and not only on the language;
rather, both components are interconnected,
even if greater emphasis is placed on one of
the other at a particular stage. Thus, CLIL
is neither a new form of language educa-
tion nor a new form of subject instruction;
it is an innovative combination of both.
The key point is that regardless of whether
the content or language aspect dominates at
a given stage, neither should be secondary to
the other (Coyle et al., 2010, p. 1-2).

According to a report by the European
educational information network Eury-
dice, content-language integrated learning is
an educational approach that employs vari-
ous forms of language support to ensure dual-
focused learning with simultaneous atten-
tion to both language and content. Achieving
this dual objective requires the development
of a specific teaching approach in which
a non-language subject is taught not simply
in a foreign language, but with and through
a foreign language (Eurydice, 2006). Simi-
larly, the British Council defines CLIL as
integrated content and language learning that
includes both studying other academic sub-
jects, such as physics or geography (content),
through a foreign language, and learning
a foreign language through mastering con-
tent-oriented subjects (British Council).




Therefore, CLIL is not merely language
learning nor solely subject learning, but their
synthesis, associated with processes of con-
vergence. Convergence implies combining
elements that previously existed separately,
particularly academic subjects within an edu-
cational program. It is precisely in this respect
that CLIL opens up new opportunities. CLIL
is not just a convenient response to the chal-
lenges of rapid globalization, but a timely and
effective solution aligned with broader social
processes (Coyle et al., 2010, p. 4).

Although considerable attention has
been paid by both foreign and domestic
scholars to the definition of the content-lan-
guage integrated learning essence and fea-
tures, in our view insufficient attention has
been devoted to the problem of the possible
integration of CLIL activities into English
for Specific Purposes (ESP) classes. Such
integration might be very helpful for ESP
teaching and studying at Ukrainian higher
educational establishments, where ESP is
often the only or one of the most impor-
tant foreign language courses for students
of non-philological higher educational
institutions. The discipline is included into
the curriculum as a compulsory subject and
is intended to ensure that students achieve
a level of English proficiency no lower than
B2 according to the Common European
Framework of Reference (CEFR). Thus,
only through ESP they can form and develop
the necessary communicative competence in
the spheres of professional communication,
both oral and written, as well as practical
foreign language skills in various types of
speech activities within the scope of profes-
sional topics.

The purpose of the article is to specify
the possible CLIL effective practices and
activities which might be successfully inte-
grated into ESP university course aiming
to enhance the students’” FL communicative
competences in professional environment.

Methodology and research methods.
The study is based on the analysis of schol-
arly sources and employs methods of con-
ceptual analysis as well as synthesis of
European educational experience, offers
theoretical investigation of CLIL principles
and their application to ESP modelling pos-
sibilities for integrating this approach into
the educational process of Ukrainian higher
educational institutions. A comparative ana-
lytical method is used to highlight the added
value of CLIL in ESP contexts. A descrip-
tive method is applied to outline classroom
techniques (role-plays, case studies, pres-
entations); scaffolding types (linguistic, cog-
nitive, task-based) as well as practical imple-
mentation stages.

Presentation of the main material. As
mentioned above, CLIL was introduced
within the European context to develop
effective practices in various types of educa-
tional environments, but let us specify which
exactly CLIL characteristics and peculiari-
ties are valuable for ESP classes. First comes
the principle of authenticity. CLIL method-
ology focuses on the high degree of integra-
tion between language and content provided
through guided access to authentic materi-
als and learning environments. Authenticity
should build connections between students’
lives and learning as well as between stu-
dents and other speakers of the CLIL lan-
guage. The approach encourages utilization
of current materials from media or other
sources as frequently as possible. This prin-
ciple is especially important because achiev-
ing an appropriate level of authenticity for
foreign language teachers remains a chal-
lenging task. Even when authentic texts
are used, the primary goal of lessons often
remains language study, which is assessed
mainly in terms of grammatical accuracy.
When combined with CLIL, learners gain
two complementary experiences: conscious
language learning and natural language
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acquisition. CLIL creates natural conditions
for language development by integrating
intentional instruction with situational acqui-
sition, significantly increasing motivation to
learning languages.

Second is the principle of active learn-
ing as one of CLIL fundamentals. It empha-
sizes learner engagement in meaningful,
cognitively demanding activities rather than
passive reception of information. In CLIL,
students are not only learning a language
but also constructing subject knowledge
through interaction, problem-solving, dis-
cussion, and collaboration. They should be
given central role in CLIL classes: initiative,
personalization, active thinking, express-
ing one’s viewpoints, peer cooperative work
is encouraged. Instead of teacher-centered
explanation, CLIL lessons engage students
into discussing concepts in pairs or groups;
solving subject-related problems; conducting
mini-research tasks; participating in debates
or simulations; producing presentations,
reports, or projects. Language here is learned
through purposeful use, not isolated practice.
Students are actively involved into setting
the content, determining language and learn-
ing skills outcomes. More than that, dur-
ing the class they should be in the center of
preparation and presentation, thus communi-
cating more than the teacher who steps back
and acts just as a facilitator.

These are very valuable recommenda-
tions not only for CLIL or ESP classes, but
for any educational practice in general. In
English for Specific Purposes active learning
is especially effective because professional
communication is inherently interactive and
task-based. Through problem-based learn-
ing, students solve realistic professional chal-
lenges: e.g. analyze a market case, evaluate
the company performance progress, interpret
the balance sheet, etc. With simulations and
role-plays students practice both specialized
vocabulary and communicative strategies
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in context as professional scenarios encour-
age authentic communication, e.g. business
negotiations, project meetings, technical
briefings, etc. Another valuable technique is
based on group tasks such as collaborative
projects. The examples of these for Econom-
ics students might be preparing a business
plan, designing a product proposal, creating
an advertisement poster, conducting a mock
conference. These activities integrate content
mastery with communicative competence and
help students practice true-to-life professional
conversation situations.

No least efficient are task-based pres-
entations. Students research a professional
topic and present findings, answer questions,
defend ideas, evaluate self-performance as
well as their fellow-students’ presentations.
This promotes subject understanding, struc-
tured discourse, critical thinking and builds
confidence in public speaking. To sum up,
the active learning principle is particularly
effective in ESP as it mirrors real profes-
sional communication; increases motivation
by making learning relevant and practical;
develops both hard (content) and soft (com-
munication, teamwork) skills; encourages
deeper processing of both language and sub-
ject matter. It helps create an authentic, pro-
fessionally oriented learning environments
where language development naturally sup-
ports subject expertise and real-world com-
munication competence.

Another core CLIL principle is scaf-
folding. It refers to the structured support
teachers provide to help learners accomplish
tasks they could not complete independently.
As learners’ competence increases, this sup-
port is gradually reduced, enabling them
to work autonomously. The concept is
grounded in socio-constructivist theory, par-
ticularly the idea of guided learning within
the learners’ potential for development.

In CLIL scaffolding is essential as it
ensures content understanding helping




learners grasp complex subject concepts;
stimulates language development providing
linguistic tools needed to express subject
knowledge; facilitates cognitive processing
by guiding learners through higher-order
thinking tasks. Scaffolding in CLIL typi-
cally includes pre-teaching key vocabulary
and functional language, using visual aids
(charts, diagrams, models), providing sen-
tence starters or writing frames, modeling
tasks and expected outcomes, structuring
tasks step-by-step, encouraging collaborative
learning. The aim is not to simplify content
excessively but to make it accessible through
appropriate support.

In English for Specific Purposes classes
scaffolding is particularly valuable because
learners must master both specialized ter-
minology and professional communication
skills. For linguistic scaffolding one might
consider introducing domain-specific vocab-
ulary in context before reading or listening
tasks; providing phrase banks for profes-
sional functions (e.g., negotiating, reporting
findings, giving instructions); using model
texts (e.g., reports, emails, case studies) to
highlight structure and language patterns.
When it comes to cognitive scaffolding, it
is worthwhile breaking complex profes-
sional tasks into stages (e.g., first analyzing
data, next identifying trends, then present-
ing conclusions); using graphic organizers
to structure reasoning or providing guiding
questions for case studies or problem-solv-
ing tasks. When it comes to task scaffold-
ing, one should move from controlled, then
to semi-controlled and finally to free pro-
duction activities. Offering templates for
presentations, reports, or meetings before
expecting independent performance is also
a valuable practice especially for A2 stu-
dents. As to role-plays, it helps students a lot
to break the ice and start producing conver-
sation when they are provided with clear
role descriptions and objectives.

An important condition for proper scaf-
folding here is the gradual release of respon-
sibility. For example, in a Business English
class, the teacher models a negotiation dia-
logue which students practice with structured
prompts at the initial stage. Next students are
offered to conduct a semi-guided negotiation,
after which, as their final stage, they perform
an independent negotiation simulation, imple-
menting all the skills and vocabulary mas-
tered during the preliminary stages.

In a word, scaffolding is especially effec-
tive in ESP as it reduces cognitive overload
caused by complex content and specialized
terminology. It builds confidence in profes-
sional communication, ensures that language
development supports real-world profes-
sional competence, aligns well with the inte-
grated approach of CLIL, where language is
a tool for content mastery. Thus, scaffolding
ensures that learners can engage with cogni-
tively demanding subject matter while pro-
gressively developing the language skills
necessary for independent academic and
professional performance. In ESP contexts,
it is a practical and strategic tool for bridging
the gap between language learning and pro-
fessional expertise development.

In addition to authenticity, active learning,
and scaffolding, several other CLIL charac-
teristics are particularly important for ESP
context. First, CLIL involves dual-focused
objectives, integrating both content and lan-
guage outcomes, which ensures that learners
develop subject knowledge alongside disci-
pline-specific language skills. CLIL promotes
cognitive engagement and trains higher-
order thinking skills along with the language
practice. Similarly, in ESP classes learners
can be challenged by analyzing case-studies,
solving field-specific problems, evaluating
data, making decisions and justifying them.
This supports coherent learning and ensures
that both subject mastery, cognitive skills
improvement as well as advanced language
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use are developed alongside, which leads not
only to language proficiency enhancement,
but also to deepening professional awareness.
The 4Cs framework (Content, Communica-
tion, Cognition, and Culture), proposed by Do
Coyle, further highlights the importance of
intercultural awareness and meaningful com-
munication in professional contexts. In ESP,
the “Culture” component is particularly
important because professional communica-
tion often involves international and intercul-
tural contexts.

Conclusions and prospects for fur-
ther research. Therefore, the implementa-
tion of CLIL in the educational process of
Economics higher educational institutions
offers significant advantages. First, the CLIL
approach makes it possible to integrate lan-
guage and professional knowledge, ensuring
deeper immersion of Economics students
into the professional linguistic environment
and thereby contributing to the formation
and improvement of their professionally ori-
ented foreign language competence. Second,
the method of Content and Language Inte-
grated Learning enhances students’ motiva-
tion, as it combines the study of the disci-
pline they major in with the practical use of
a foreign language. Third, CLIL, can have
a positive impact on the overall acquisition
of academic material. The different hori-
zons and modes of thinking that are formed
as a result of CLIL, as well as the effective
constructivist educational practice it sup-
ports, influence conceptualization (literally,
the way we think), enriching the understand-
ing of concepts and expanding the resources
for building a conceptual framework. This
enables learners to establish stronger con-
nections between various concepts and helps
them progress to a higher and more complex
level of learning in general.

The integration of authenticity, active
learning, scaffolding, and additional CLIL
principles such as dual-focused objectives,
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cognitive challenge, and intercultural aware-
ness creates a coherent and pedagogically
sound foundation for ESP instruction. These
characteristics ensure that language is not
treated as an isolated subject but as a func-
tional tool for acquiring, processing, and
communicating professional knowledge. By
combining meaningful content with purpose-
ful language use, CLIL enables learners to
develop subject expertise, higher-order think-
ing skills, and communicative competence
simultaneously. In ESP contexts, where learn-
ers are preparing for real academic and work-
place demands, such an integrated approach
is particularly valuable. It fosters motivation,
autonomy, and confidence, ultimately bridg-
ing the gap between language learning and
professional performance, and preparing stu-
dents for effective participation in global pro-
fessional communities.

Further research in the field of integrating
CLIL approach into foreign language teach-
ing in Ukraine may focus on the development
of full-scale CLIL-based courses for students
majoring in Economics, as well as creating
methodological guidelines for both foreign
language teachers and content instructors.
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*fek

Tiabaedpant K. M. Imrerpamis CLIL-
Niaxoay y BUKJIAJaHHS aHITilicbKoi MOBH 32
npogeciinum cnpsimyBanHsaM y 3BO exono-
MiuHOro npodinio

V cTarTi po3mIAHYTO PoOIeMy MiABUILICHHS
PIBHS BOJIOIHHS aHIJIIMCHKOIO MOBOIO B YKpaiHi
B YMOBax m1o0aii3arii Ta 3pocTaHHs BUMOT JI0
npodeciiiHoi  1HIIOMOBHOI ~ KOMIIETEHTHOCTI
MaiOyTHIX (axiBI[iB €KOHOMIYHOTO IMPO(LIIO.
AKTyanbHICTh JOCHIIKEHHS 3yMOBIIEHAa HE00-
XIZHICTIO TMOCHJIEHHS KOHKYpPEHTOCIIPOMOX-
HOCT1 YKpaiHCHKHMX BUITYCKHUKIB Ha MIXKHApPOA-
HOMY PHMHKY Ipalli Ta HEBUCOKMMH MO3UIISIMH
VkpaiHu y CBITOBHX pEWTHHIax, 30Kpema 3a
JaHUMU 1HAEKCY PiBHS BOJOAIHHS aHIIIHCHKOIO
moBoto EF English Proficiency Index 2025 poky.
[TpoananizoBaHO Cy4acHi HayKOBi MIiIXOIH /O
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BIPOBAKEHHS NPEAMETHO-MOBHOIO IHTEIPO-
BaHoro HauanHs (CLIL), 3ampomoHoBaHOTO
JI. Mapmiem, a Takok pO3KpUTO HOTO CYTHICTh
K IBO(OKYCHOTO TiAXO/Y, IO TOEAHYE 3aCBO-
€HHS 3MiCTy (haxoBOT AUCLUILTIHU Ta PO3BUTOK
MOBHOT KOMIIETEHTHOCTI.

Ocob6nuBy yBary HpHJIiJIEHO MOMXJIHMBOCTSIM
IHTerpalii MPUHLUMIB [PEIMETHO-MOBHOIO
HaBYaHHA y Kypc «AHIIIHCbKa MOBa 3a Ipo-
¢eciitnum cnpsmyBanHsIM» (ESP) y 3akmagax
BUIIOi ocBiTH VYkpainu. OxapakTepu30BaHO
wiroyoBl mpuHimnu CLIL, sx-ot: aBTeHTHU-
HICTb, AKTUBHE HABYAHHSI, TOETAIHA MiATPUMKA
(scaffolding), xorHITHBHA CKJIQMHICTh Ta MiX-
KYJIBTYpHUI KOMIIOHEHT. OOIpyHTOBAaHO XHIO
eQeKTUBHICTh ISl (GopMyBaHHS TIpodeciiiHo
Opi1€HTOBAaHOT KOMYHIKaTHBHOI KOMIIETEHTHOCTI
CTyzeHTiB-ekoHoMicTiB. [lpencrasneno mpu-
KIaAd METOJUYHUX TMPUHOMIB: POJNBOBI irpw,
Keiic-CTajll, Tpe3eHTalii, MpoekTHa poboTa,
a TakoX pi3HI BUAM MOBHOI Ta KOTHITUBHOI
niarpumku. JloBegeno, mo interpamis CLIL
y ESP-kypc crpusie migBUILIEHHIO MOTHUBALii
CTYJCHTIB, PO3BUTKY KPUTHYHOTO MHCIICHHS,
(bopMyBaHHIO HAaBHYOK MPOodeciitHOT KOMyHiKa-
1ii Ta 3a0e3neuye CUHEPrio MK 1HIIOMOBHOIO
MiJrOTOBKOIO 1 (haxoBOrO OCBITOI0. 3po0ieHo
BUCHOBOK IIPO JOLUIBHICT MOJAJIBIIOTO PO3-
poONeHHs METOJUYHUX PEKOMEHJALI 110710
BrpoBakeHHs CLIL y mpakTuky BHKIaJaHHS
aHIIHCHKOI MOBHM B YKPaiHCBKUX 3aKIagax
BUILIOT OCBITH €KOHOMIYHOTO TIPO(LITIO.

Kntouosi  cnosa: TpeaMETHO-MOBHE HaB-
YaHHs, aHIVIHChKa MOBa 3a TPOPECIHHUM CIIpsI-
myBaHHSIM (AMIIC), aBTeHTHYHICTh, aKTHBHE
HaBYaHHS, MATPUMKA.

Hildebrant K. Y. The CLIL Approach
Integration into Teaching English for
Specific Purposes within Economic Higher
Educational Institutions

The article addresses the issue of improv-
ing English language proficiency in Ukraine
in the context of globalization and increasing
demands for professionally oriented foreign




language competence among future specialists
in Economics. The study relevance is grounded
in the need to enhance the Ukrainian graduates’
competitiveness in the international labor mar-
ket and by Ukraine’s relatively low position
in global rankings, particularly according to
the EF English Proficiency Index 2025 report.
The paper analyzes contemporary scholarly
approaches to the implementation of Content
and Language Integrated Learning (CLIL),
introduced by D. Marsh, and defines it as
a dual-focused educational approach integrating
content mastery with language development.
Special attention is paid to the potential
integration of CLIL principles into English for
Specific Purposes (ESP) courses at Ukrainian
higher educational institutions. The key CLIL
principles, mainly authenticity, active learning,
scaffolding, cognitive challenge, and the inter-
cultural dimension reflected in the 4Cs frame-
work (Content, Communication, Cognition,
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Culture) are characterized and substantiated as
effective tools for developing professionally
oriented communicative competence among
Economics students. Practical classroom tech-
niques such as role-plays, case studies, pres-
entations, project-based learning, and various
types of linguistic, cognitive, and task scaffold-
ing are described. The study demonstrates that
integrating CLIL into ESP courses enhances
students’ motivation, promotes critical thinking,
strengthens professional communication skills,
and ensures synergy between language training
and subject-specific education. It is concluded
that further research should focus on designing
full-scale CLIL-based courses for Economics
students and developing methodological guide-
lines for both language and content instructors
in Ukrainian higher educational institutions.
Key words: Content and Language Integrated
Learning (CLIL), English for Specific Purposes
(ESP), authenticity, active learning, scaffolding.
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